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1、 問答題（共80分）
（一）請摘述說明下文的要旨，並就其中的觀點加以評析（25分）

Some have argued that the profession offers teachers too much autonomy by allowing them to close the door and practice as they please. Seeking to increase accountability, these reformers seek to decrease teacher autonomy. But autonomy does not necessarily mean independence; rather, it "means acting with choice—which means we can be both autonomous and happily interdependent with others" (Pink, 2009, p. 88). A teaching profession that incorporates this vision of autonomy can insist on high standards of student achievement and teacher practice but remain flexible about how teachers achieve these results..… A teaching profession that values autonomy rejects both the notion that teachers should be left alone to do as they please and the belief that teachers are pawns who must be controlled. Autonomy also means creating the conditions for teachers to lead their peers in meaningful ways. ….Teachers share leadership and ownership of the turnaround effort instead of having new policies and approaches imposed on them from above. Also schools have created structures, cultures, and relationships that allow for autonomy….It is crucial that they not only talk the talk of distributed leadership, but also walk the walk.  

 (原本摘自：Coggins, C., & Diffenbaugh, PK.(2013) . Teachers with Drive. Educational Leadership, 71 (2), 42-45).
（二）請摘述說明下文的要旨，並評析其中的觀點（25分）
A number of different types of collaborative, job-embedded professional learning activities for the Common Core State Standards (CCSS) can improve teacher practice and student achievement. We suggest that one of the most powerful learning activities is walkthroughs. Classroom walkthroughs launch and support opportunities for teachers to work together as a community during the school day. Through the walkthrough experience, teacher make connections by observing one another’s CCSS practices, conducting professional conversations with one another, and furthering the development of their own knowledge and skills in CCSS teaching practices. Because the common core will be new to everyone, observing, discussing, and establishing new practices will be crucial to student success. An ideal process for implementing this change is classroom walkthrough. Classroom walkthroughs represent embedded professional development and growth of the highest quality because they are: Focused on individual and schoolwide improvement; Respectful of the intellectual expertise and leadership capacity of teachers; Collaborative in nature, with teachers helping one another with professional growth opportunities; Ongoing, intensive, and integral to the regular workday of teachers; Immediately connected with authentic student learning; Relevant and of instant value for direct application of ideas to classroom practices; Cost-effective and efficient in terms of the impact on teaching and learning; Evaluated directly on the basis of impact on teacher effectiveness and student learning (pp.115-16). 
(原文摘自：Kachur, D.S., Stout, J.A., & Edwards, C. L. (2013). Engaging teachers in classroom walkthrough. Alexandria, VA: ASCD. )
(三) Please comment on the following excerpts in Chinese.（30分）
There is growing support for the inclusion of peer assessment by students in higher education and many authors have provided guidelines for enhancing success after its adoption (e.g. Falchikov, 1988; Stefani, 994; Pond & ul-Haq, 199; Race, 1999). This type of assessment empowers learners by including them in the assessment process, by encouraging them to objectively assess their peers (Stefani, 1994). Such a procedure may mirror aspects of professional environments (Earl, 1986). This process may initiate self-evaluation and reflection, which in turn may facilitate deeper learning of a subject area, develop learner confidence and enhance understanding of what is required by tutors for assessment at degree level. In addition, peer assessment is a rapid way for a tutor to assess a large amount of student work and provide specific feedback (Race, 1999). There is strong evidence that students can develop positive traits whilst making meaningful judgments about their peers in certain situations (Stefani, 1994). However, evaluation of the reliability of peer assessment marks has often been made by comparing student grades to a tutor assessment that is considered to be the standard, or reference, point. This approach has obvious pitfalls, including uncertainty about tutor reliability and validity. Although consistency between markers does not necessarily indicate “fair grades”, there seems good reason to include marks from multiple tutors for a better understanding of the reliability of tutor assessment. Such an approach can highlight either convergence of marks or demonstrate the range of perspectives that marks can take (Sim & Sharp, 1998). However, there is evidence that marks generated by multiple tutors do not result in assessment of any greater validity than that produced by a single marker (Falchikov & Goldman, 2000). 
(Excerpt from Langan, A. M., Wheater, C. P., Cullen, W. R., Boyle, J. C., Penney, D., Oldekop, J. A., Ashcroft, J. C., Lockey, L., & Preziosi, R. F., 2005,  Peer assessment of oral presentations: effects of student gender, university affiliation and participation in the development of assessment criteria, Assessment & Evaluation in Higher Education, 30(1), 21-34).
2、 翻譯（20分）

School administrators at all levels make decisions. These decisions may ultimately influence the school’s clients – the students. All decisions, however, have some influence, whether large or small, on the performance of both faculty and students. Therefore, school administrators must develop decision-making skills because they make many decisions that will affect the organization. Furthermore, because school administrators are evaluated on the results of their decisions, the quality of the decisions is one criterion in judging administrators’ effectiveness. (From Educational Administration: Concepts and Practices by Fred C. Lunenburg and Allan C. Ornstein (2011))
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