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申論題（每題25分，共100分）
1、 請說明下列短文要旨，並闡述其在教育研究的意義。
There is no way in which any social scientist can avoid assuming choices of value and implying them in his work as a whole. Problems, like issues and troubles, concern threats to expected values, and cannot be clearly formulated without acknowledgement of those values. Increasingly, research is used, and social scientists are used, for bureaucratic and ideological purposes. This being so, as individuals and as professionals, students of man and society face such questions as: whether they are aware of the uses and values of their work, whether these may be subject to their own control, whether they want to seek to control them. How they answer these questions, or fail to answer them, and how they use or fail to use the answers in their work and in their professional lives determine their answer to the final question: whether in their work as social scientists they are (a) morally autonomous, (b) subject to the morality of other man, or (c) morally adrift.

（摘自Mills, C. W. (1959). The Sociological Imagination. New York：Oxford University Press.）
2、 請說明短文大意並評述之。
The technocratic modernization of teacher education in the UK since the late 1980s has been part of the wider neo-liberal project of successive Conservative governments which has parallels throughout the world. It has demoralized teachers and teacher educators in universities and produced only limited gains in terms of improved teacher effectiveness. It is as yet unclear whether the changes being introduced by the new Labour government are a step further along the road of technocratic modernization or the beginnings of the conditions for a shift to reflexive modernization. The responsibility of those based in universities is not just to critique the bureaucratic character of recent reforms. It is also to articulate real alternatives and how they can raise standards and support a new teacher professionalism which puts learning at the centre of the curriculum of teacher education.
(摘自 Michael F. D. Young (2000). The Curriculum of the Future – From the ‘new sociology of education’ to a critical theory of learning , pp167. )
3、 請摘要下列短文主旨，並說明批判教育學的人文主義哲學觀為何。
Freire: First, I would say that schools do not really create subjectivity. Subjectivity functions within schools. Schools can and do repress the development of subjectivity, as in the case of subjectivity, for example. A critical pedagogy must not repress students’ creativity (this is true throughout the history of education). Creativity needs to be stimulated, not only at the level of students’ individuality, but also at the level of their individuality in a social context. Instead of suffocating this curious impetus, educator should stimulate risk taking, without which there is no creativity. Instead of reinforcing the purely mechanical repetitions of phrases and lists, educators should stimulate students to doubt. 
4、 Schools should never impose absolute certainties on students. They should stimulate the certainty of never being too certain, a method vital to critical pedagogy. Educators should also stimulate the possibilities of expression, the possibilities of subjectivity. They should challenge students to discourse about the world. Educators should never deny the importance of technology, but they ought not to reduce learning to a technological comprehension of the world. ……In truth, technology represents human creativity, the expression of the necessity of risk. On the other hand, one should not fall into a denial of humanism.(Freire & Macedo, 1987: 57-58)
5、 請說明下列英文的意義，並評述之。
The notion of sociogenesis has two alleys of interpretation open to it. One is ontogenesis referring to the human mind as being social (existing as social entity). Here the notion of “genesis” indicates the principal fact that there was a history of the emergence of the mind in a social context. But the process of that emergence is not elaborated. The ontological focus on sociogenesis merely does not forget that what is, was once becoming to be.
These second interpretational alley of sociogenesis focuses on the processes of psychological phenomena through social means. Here the focus the development is crucial. It is precisely this interpretation that offer a new road to empirical work for psychologists. At the same time, it is exactly the developmental orientation that has been vanishing from psychology’s sphere of attention over last century. Whenever specific ideas reflecting such development emerge, they are soon transformed into concepts that describe outcomes of development, and do not reflect the process of development.
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