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Curriculum compacting is a technique for differentiating instruction that
allows teachers to make adjustments to curriculum for students who
have already mastered the material to be learned, replacing content
students know with new content, enrichment options, or other activities.
Researchers recommend that teachers first determine the expected goals
of the unit or lesson in terms of the content, skills, or standards students
must learn before assessing students to determine which ones have
already mastered most or all of the specified learning outcomes.

Researchers have reported that when classroom teachers eliminated
between 40%-50% of the previously mastered regular curriculum for
high-ability students, no differences were found between students whose
work was compacted and students who did all of the work in reading,
math computation, social studies, and spelling. In an analysis of gifted
education literature on the topic, another researcher found curriculum
compacting to be very effective overall in mathematics, science, and
foreign languages.
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