臺北巿立師範學院
九十四學年度博士班研究生入學考試試題

所　　別：國民教育研究所

科　　目：英文教育名著
考試時間：一百分鐘

總    分：100分
※注意：
一、不必抄題，作答時請將試題題號及答案依照順序寫在答卷上。
(於本試題紙上作答者，不予計分)
  二、請以中文說明下列各題短文要旨，並以中文申論你對該文的看 

     法。
一、(25%)
The fundamental relation involved in all development and all learning is not the relation of association. In the stimulus-response schema, the relation between the response and the stimulus is understood to be one of association. In contrast to this, I think that the fundamental relation is one of assimilation. Assimilation is not the same as association. I shall define assimilation as the integration of any sort of reality into a structure, and it is this assimilation which seems to me fundamental in learning, and which seems to me the fundamental relation from the point of view of 
pedagogical or didactic applications.

原文摘自： Piaget, J. （1972）. Development and Learning. In Ripple, R. E. & Rockcastle, V. N. （Ed.）. Piaget Rediscovered, 7-20.

二、(25%)
The school-as-polities problem involves both practical and theoretical questions, but these questions are shaped by how one defines “polity.” If, for example, by “polity,” one means “political system,” then the question of how much schools are like polities leads us to consider the features of political systems and then to ask what degree schools and school systems exhibit these features. This, then, leads to further analysis that relies on concepts central in modern political analysis, such as, 
“power,” “decision-making,” “political arena,” and the like.

（第一頁，共三頁）
(From: Murphy, J., & Louis, K. S. (Eds.). (1999). Handbook of research on educational administration (2nd ed.). (p. 325). San Francisco: Jossey-Bass. 

三、(25%)
On the other hand, I want to oppose the idea that the school has to teach directly that special knowledge and those accomplishments which one has to use later directly in life. The demands of life are much too manifold to let such a specialized training in school appear possible. Apart from that, it seems to me, moreover, objectionable to treat the individual like a dead tool. The school should always have as its aim that the young man leaves it as a harmonious personality, not as a specialist. This in my opinion is true in a certain sense even for technical schools, whose students will devote themselves to quite independent thinking and judgment should always be placed foremost, not the acquisition of special knowledge. If a person masters the fundamentals of his subject and has learned to think and work independently, he will surely find his way and besides will better be able to adapt himself to progress and changes that the person whose training principally consists in the acquiring of detailed knowledge.
( 原文摘自： Albert Einstein (1950). On Education. On the occasion of the celebration of the tercentenary of higher education in America,10/15/1936. Published in “Out of my later years” Philosophical Library, New York)

四、(25%)
Given the growing body of knowledge about the impact of effective teachers on children, it seems that educational policy is beginning to acknowledge the importance of classroom teachers in addition to curriculum standards and assessments. A case in point is the federal No Child Left Behind Act of 2001, which has introduced both the concepts of “adequate yearly progress,” based on annual testing, and “highly qualified teacher,” based on teacher credentials, as strategies to improve U.S. education. According to the legislation, “highly qualified” teachers are defined as those who hold at least a bachelor's degree, are fully licensed or certified by the state in the subjects 
they teach, and can demonstrate competence in the subjects they teach.

While licensure or certification is a significant indicator of teacher quality, these factors alone are insufficient for teacher effectiveness. As discussed earlier, teacher effectiveness is characterized by a far more complex set of qualities than one's professional preparation. It includes dispositions and an array of planning, organizational, instructional, and assessment skills. Effective teachers are able to envision instructional goals for their students, then draw upon their knowledge and training to help students achieve success. A “highly qualified” teacher is certainly a good starting point, but most of us would want our child to have a highly effective teacher whose teaching effort yields high 
rates of student learning.
（第二頁，共三頁）

How do we support and cultivate effective teachers for all our schools and all our children? It is our belief that teachers want and need feedback, not only on the act of teaching, but also on the results of teaching. Timely, informative feedback is vital to any improvement effort. For instance, consider the role of a track coach, fitness trainer, or weight counselor. These individuals provide guidance on how to perform better, but the evidence of their effectiveness as professionals manifests in tangible results: improved running time, weight lifted, or pounds lost. It is evident that “people work more 
effectively, efficiently, and persistently . . . while gauging their efforts against results.”
(原文摘自：  Linking teacher evaluation and student learning, 2005)

（第三頁，共三頁）

