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(A) A Ir# (J. Piaget)

(B) ‘2% #r& (L. S. Vygotsky)
(C) #f p+ (L. Kohlberg)
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(A) 224k HaE$ (nonsocial activity)
(B) = 7 enesfgt (parallel play)
(C) = & Hene%gk (associative play)
(D) & ivHensgk (cooperative play)
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(D) st &%/ (evoked potential)
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(A) Gardner, H. (B) Guilford, J.
(C) Bruner, J. (D) Piaget, J.

19. ™ 7lie ¢ 3 L Portfolio Assessment chie = & % ?
(A) Documentation > Collaboration > Reflection °
(B) Norm-Referenced Assessment > Criterion-Referenced
Assessment
(C) Learning Portfolio
(D) Teaching Portfolio
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(A) Single Assessment
(B) Authentic Assessment
(C) Individualized Assessment

(D) Portfolio Assessment
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1. % i 2 p|5k g B3k (cultural test bias hypothesis)
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2. “Many educators recommend that the early childhood curriculum
should be centered on projects or themes. These writers stress that a
thematically organized curriculum should be more than a superficial
collection of topics plucked out of a resource book. Rather, project
work is an intellectually challenging activity that grows out of
children’s deeply felt interests and allows children can become deeply
engaged in investigations of many facets of their world. This
emotional engagement sustains a remarkable level of attention and
effort. Persuasive examples are the descriptions of extended project
work in the Italian preschools of Reggio Emilia, the project work
found in Helm’s and Katz’s publications, and the yearlong “penguin
project” described in Ayer’s book, The Good Preschool Teacher

(1989 ) . For this level of involvement to occur, teachers must invest

the topic---whatever it is---with emotional significance, and they must
be able to stimulate and sustain children’s engagement.”
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