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問答題 (每題25分，共100分)
1、 請說明英文大意，並且對其中的觀點加以評析。

2、 After the students have completed a task, they may have emotional reactions to the outcome (e.g. happiness at success, sadness at failure) as well as reflect on the reasons for the outcome. Following attribution theory, the types of attributions that students make for their success and failure can lead to the experience of more complicated emotions like pride, anger, shame, and guilt. As students reflect on the reasons for their performance, both the quality of the attributions and the quality of the emotions experienced are important outcomes of the self-regulation process. Individuals actively can control the types of attributions they make to protect their self-worth and motivation for future tasks. Many of the common attributional biases identified by social psychologists may be used rather automatically (e.g. the fundamental attribution error, or the actor-observer bias), but they could also be more intentional strategies used to protect self-worth.  
3、 請以中文說明下列短文的要旨，並申論您對該文的看法。
    Although the terms formative and summative have both been widely used in literature on classroom assessment, formative assessment has received more attention in the research literature. Specifically, formative classroom assessment has been the focus of almost every major attempt to synthesize the research on classroom assessment. Recall the finding from Black and Wiliam's (1998) synthesis of more than 250 studies that formative assessments, as opposed to summative ones, produce the more powerful effect on student learning. In his review of the research, Terrance Crooks (1988) reports that effect sizes for summative assessments are consistently lower than effect sizes for formative assessments. In short, it is formative assessment that has a strong research base supporting its impact on learning.

(原文摘自： Classroom assessment & grading that work, 2006)
4、 請說明英文大意，並評析之。

    Dewey shared Rousseau’s admiration for simpler, rural societies.  In such communities, Dewey thought, the environment was open to the understanding.  Children could see sheep being sheared, wool being spun and cloth manufactured.  They could understand the world of work and therefore the lives of their parents.  But more than this, such an environment provided a vital moral education; for it was easy, natural, and sometimes essential, for children themselves to take part in these activities.  The experience required for such learning was participation in community life; and “community” was defined by Dewey in terms of shared purposes.  (John Darling, Child-Centred Education and Its Critics.)

5、 請說明英文大意，並且對其中的觀點加以評析

    The method of negotiating and renegotiating meanings by the mediation of narrative interpretation is, it seems to me, one of the crowing achievements of human development in the ontogenetic, cultural, and phylogenetic senses of that expression. Culturally, it is enormously aided, of course, by a community’s stored narrative resources and its equally precious tool kit of interpretive techniques：its myths, it typology of human plights, but also its traditions for locating and resolving divergent narratives. And phylogenetically, as we shall see in a moment, it is supported in evolution by the emergence in higher primates of a primordial cognitive capacity to recognize and, indeed, to exploit the beliefs and desires of conspecifices—a cognitive capacity that David Premcak first called “a theory of mind”.
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