臺北巿立教育大學

九十九學年度研究所博士班入學考試試題
所    別：教育學系博士班（課程與教學組）
科    目：課程與教學
考試時間：100分鐘【08:20 − 10:00】
總    分：100分
· 注意：不必抄題，作答時請將試題題號及答案依照順序寫在考試試卷上；限用藍色或黑色筆作答，使用其他顏色或鉛筆作答者，所考科目以零分計算。(於本試題紙上作答者，不予計分。)
問答題 (每題25分，共100分)
1、 請用中文說明下面英文文章的重點內容，並針對其中的關鍵概念--「big-fish-little-pond effect」，評論國內學生升學和明星學校的現象和影響。

     In the theoretical model underlying the BFLPE (big-fish-little-pond effect) (Marsh, 1984b), it is hypothesized that students compare their own academic ability with the academic abilities of their peers and use this social comparison impression as one basis for forming their own academic self-concept. A negative BFLPE occurs when equally able students have lower academic self-concepts when they compare themselves to more able students, and higher academic self-concepts when they compare themselves with less able students. For example, if average ability students attend a high-ability school (i.e., a school where the average ability level of other students is high) so that their academic abilities are below the average of other students in the school, it is predicted that this educational context will foster social comparison processes that will lead to academic self-concepts that are below average. Conversely if these students attend a low ability school, then their abilities would be above average in relation to other students in the school and social comparison processes will result in academic self-concepts that are above average. Thus, academic self-concepts depend not only on one’s academic accomplishments but also the accomplishments of those in the school that a student attends. According to this model, academic self-concept will be correlated positively with individual achievement (higher achieving children will have higher academic self-concepts). However, academic self-concept should be negatively related to school-average achievement (equally able students will have lower academic self-concepts in a school where the average ability is high and higher academic self-concepts in a school where the average ability is low).
2、 國內學者針對華人學生的學習觀，以國內國、高中學生1470 位為對象，以自編的情境問卷為工具，探討「努力」與「學業表現」對華人學生在道德面、行為面、情緒面等的影響。研究結果發現：

     （1）努力具有相當高的道德性價值，不論成績好壞，只要有努力就被視為「盡本分」、是「好學生」；

     （2）努力者未來恆努力；不努力者未來恆不努力；

     （3）只要成績好，「心情就愉快」；成績差時，努力者「心情非常難過」，未努力者，「心情不難過」。

     請分析形成上述現象的可能原因，並評論華人學習上的這種現象。
3、 近二十年來教育學者探討有效的教學取向(effective teaching approaches)，也檢討「教師導引式教學」(teacher-directed instruction)與「學生為中心的教學」(student-centered instruction)的利弊得失，從研究結果發現，後者的教學歷程中，「示範」（showing）與「解釋」(explaining)常匱乏不足。有學者認為，導引式的討論教學(Guided question-asking and answering instruction)可以兼取上述兩種教學取向之優點。試從上述三種教學取向之定義，論述其對培養學生概念理解的影響。
4、 當前探討教師專業成長之研究指出，教師知識包含多項不同的知識，且顯著影響其教學品質。請指出兩項關鍵知識，其乃影響教師將課程轉化（transform）成學生可以理解與學習的教學，並論述其如何影響教師的課程轉化與教學。
不得使用計算機或任何儀具。
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